JBTYPH W KyJIBTYPHUX TPAAMIIHN 1 pO3YMIHHS KYJbTYPHUX MPOIECIB 1HITUX HAPO/IIB
cTae 000B’SI3KOBUM €JIEMEHTOM JTyXOBHOTO CTAHOBJICHHSI KOKHOT OCOOHUCTOCTI.
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ENGLISH GRAMMAR AS A MORE PURPOSEFUL
AND MORE MOTIVATING FOCUS FOR CLASSROOM LEARNING

For a long time, many students and teachers of English language have operated
under a static conception of language centered on a limited view of grammar. In this
limited view, grammar is seen as the heart of language and at the same time as pro-
duction of correct sentences, based on a relatively formal and academic norm for
written language. This article is based on a richer and more substantial conception of
grammar. The polysystemic orientation implies that there is not in fact only one cor-
rect form of the grammar of a language but rather a range of options useful for dif-
ferent purposes and appropriate in different situations. From this point of view,
grammar is not, a set structure but a flexible frame with interchangeable components
that can be organized and manipulated in different ways. By manipulating linguistic
components within a grammatical frame, speakers are able to produce a wide variety
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of constructions to meet their own communicative needs and the requirements of dif-
ferent audiences and genres.

In this view, grammar is more a matter of selection than correction, grammar is
a process of choosing forms and constructing language in response to communicative
demands, it essentially involves the learner’s creative response to context and cir-
cumstance. The view of grammar as a product of human experience and tradition is
here superseded by a process-based conception in which grammar is seen as a dy-
namic shaping force in the ever-changing context and process of communication. As
part of this creative process, in which the learner actively attempts to extract regulari-
ties from what the student hears or reads to produce a grammar with limited infor-
mation, errors will occur. Given enough time and enough opportunities to communi-
cate and to receive feedback on attempts at producing meaningful language, these
errors will gradually diminish, as the learner continually reanalyzes, adjusts, and
elaborates the mental grammar to bring it more into line with the grammatical sys-
tem. To become skilled language users for whom performance is fluent and automat-
ic learners need considerable practice over a considerable period of time.

In addition to its psychological aspect, grammar learning viewed as a process
has a social aspect in that learning to use a language means learning to interact with
Other communicators. As learners increase their interest in and their need to com-
municate with different individuals for different purposes, they require additional
communicative resources. Where needs are minimal or artificial, so is the learner’s
grammatical system.

The grammar learning process is situated in the contexts of human meaning and
human society. Thus, learners acquire additional grammatical resources and more
knowledge of grammar as a way to express themselves more precisely as they intend,
more deeply and creatively, and in more diverse types of discourse.

This article contains some creative ideas and general purpose activities that can be
applied broadly in different areas of grammar. | would like to show some activities that
can be adapted for different areas of grammar and they are intended to practice.

For examples, the aim of the activity is to identify errors in a text. This training
is for editing students’ own written work, so students try to catch errors in a para-
graph read aloud by the teacher.

First, the teacher prepares a paragraph that contains several errors. These errors
can be points that have just been taught (e.g., using the past tense instead of the pre-
sent tense for low-level classes) or a mixture of different types of errors (e.g., vocab-
ulary/ sentence structure for high-level classes).

Then the teacher asks the class to listen to the paragraph he is about to read
aloud. The teacher tells the students that the paragraph contains several errors.
Whenever the students hear an error in the story, they must raise their hands. The
teacher will keep score on the board-one column for the students and one for the
teacher. Then we begin reading the story. Try not to give the students any clues when
you reach an error, that is, do not slow down, hesitate, or emphasize the errors. If the
students identify an error, give the class a point. If they can correct the error, give
them another point. If the students do not identity an error, give yourself a point.

The next exercise is a good lead-in to peer correction. Students can exchange
some written work they have done and help each other identify errors. This exercise
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gives students active practice in identifying errors and can help them focus their at-
tention on particular aspects of a text. Which aspects to focus on depends on what the
teacher wishes to emphasize in the paragraph that is used as the model for correction.

The aim of the following activity is to practice editing for grammar and usage
errors, to raise consciousness about editing strategies and grammar rules by collabo-
rating, to determine the best ways to correct sentences.

Students compete in teams to identify and correct errors from their written
work. This game is best played on days you plan to return students’ written work.
The teacher chooses a number of faulty sentences from the students’ written work
that contain representative, problematic, or amusing errors in grammar, usage, or
style. It’s best to choose sentences with more than one error and in which the errors
make the meaning of the sentence ambiguous. The teacher divides the class into two
(or more) teams and have the teams arrange their chain in circles for discussion.
Then the teacher writes one of the faulty sentences he has chosen on the board, leav-
ing room for each team to write their alternative versions of it. Give students a time
limit (2 or 3 minutes, perhaps longer for more difficult sentences) to discuss the sen-
tence with their team members and to agree on an alternative. When the time limit is
up, one student from each team writes their version on the board. The teacher evalu-
ates the sentences to determine which is the «best» correction. Although you are the
final judge, team members can be called upon to justify their decisions, especially in
cases in which both sentences are correct but differ in style or meaning. The team
whose sentence is judged the best is awarded a point. The value of this simple exer-
cise is that it uses competition to get students interested in how they approach edit-
ing. The evaluation period at the end of each round often yields fruitful discussion
about the best or most efficient ways to identify errors.

Based on the foregoing discussion, a central goal for grammar pedagogy will be
for the learner to build up an understanding of the functions of that grammatical rep-
ertoire in various contexts of communication. For successful language use, the learn-
er will also need to acquire the ability to apply various grammatical structures in re-
sponding to the demands of audience and communicational context. Language learn-
ers therefore need not only to be exposed to the structures and functions of commu-
nication but also to practice applying grammatical knowledge in real-lime contexts
and to receive feedback on the effectiveness of their attempts to construct discourse
that communicates their intentions.

When grammar is taught and practiced as a means of communication it becomes
a more purposeful and a more motivating focus for classroom learning. As the pur-
pose and realization of grammar become less artificial, the application of grammar in
the classroom becomes more creative. In this way, the practice of grammar comes to
represent a more essential kind of language activity.

Motivation and accessibility are provided by activities that place grammatical
structures in real or realistic contexts, provide challenge and interest through gamelike
features, promote choice , independence, creativity, realism, and feedback through pair
and small-group work, incorporate humour or other highly motivating content.

The activities of this article offer language teachers the ideas to motivate learn-
ers’ interest and sustain their attention in the long-term process of acquiring gram-
matical knowledge and skills in English. In this way, the use of the activities increase

168



the creativity and variety of skills of language teachers, helping to make grammar
instruction a valuable and enjoyable enterprise for all concerned.
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A. JI. Bapnamoea,

BUKIA0AY KAGeOpu IHO3eMHUX MO8 NPOGheCiiiH020 CNIIKYBAHHS,
Midcnapoonuti eymanimapHuil yrisepcumem;

0. 1. Alpmonosuu,

Kauouoam neoazo2ivHux Hayk, OOyeHm,

ooyenm Kagheopu iHO3eMHUX MO8 NPOPeCiliHO20 CNIIKYBAHHS,
Mixcuapoonutl eymanimapHuti yHigepcumem

OCOBJIUBOCTI ®OPMYBAHHSA
HAYKOBOT'O JUCKYPCY CTYAEHTAMU-MAT'ICTPAMUA

Jlo cyyacHOi colianbHO-€KOHOMIYHOI CUTYyallli, 1110 XapaKTepU3y€eThCsl IHTErpalli-
€10 B €KOHOMILI1, TOJITHULIL, KyJIbTYpl, 3pOCTAI0Th BUMOTH 110JI0 TPOQECiifHOT MiATOTOB-
Kd (haxiBLsd, SIKAH Ma€ 1HIIIOMOBHI HaBUYKH 1 PO3BUHEHI YMIHHS MPEACTAaBIATH CBOI
OyMKH B (axoBux myOmikamigx. [IpoOGiemMa po3BUTKY LIX HAaBUYOK 1 YMiHb B PIAHIN 1
1HO3eMHIM MOBax HaIpsiMy TOB’si3aHa 3 BUKJIAJIaHHSIM 1HO3EMHHUX MOB Y BH3, a TaKOX
MJTOTOBKOK BHUKJIQJIAIKOTO CKJIa/y OCBITHIX 3aKJiajiB. AHaji3 mpailb JHrBICTIB (1.
bim, M. Kuraiiropoacekoi, B. Koctomaposa, B. CapoHoBoi) BUCBITIIIOE TPpoOIEMHU Mi-
KKYJIBTYPHOI KOMYHIKAIi. ¥ HH3II JAOCHIKEHb aKIIEHTYEThCS yBara Ha IMOIIMPEHHS
nepesiiky MOBHUX KOMIICTEHIIIN, K1 BKJIFOYAIOTh HACTYITHI CKJIQJIOBI: CIEIlaIbHI, KYJIb-
Typosioriudi, erHudHi (€. [1accos, 1. 3umus, M. Bstiores, iHmi). 3aBnanHs, ki cydac-
HICTh CTaBUTh TIEpe]] CYCHUILCTBOM, MpOOJeMa I1HIIOMOBHOI HAayKOBOi KOMYHIKAIIii
OB’ s13aHa 3 aKTUBI3aIII€I0 TTPODECITHOT MATOTOBKY MIEIAaroriyHuX KaJIpiB, a TAaKoX (Ho-
PMYBaHHSIM y MaliOyTHIX BUUTENIB HACTYITHUX SIKOCTEH: BMIHb peasli30ByBaTH TBOPUHIA
MOTEHII1aJ1, IHHOBAIL[IHOTO MUCIIEHHS, TOCIIHUIBKOT KYJIbTYPH.

MeTor0 1aHOTO JOCTIIKEHHSI € BUBUEHHS Ipolecy (HopMyBaHHS y MalOyTHIX
BUKJIaJIa4iB 1HO3€MHOT MOBH YMiHb MPEACTABICHHS HAyKOBO1 1H(pOpMAIIii EPEKOHY-
BaHHSA. APryMEHTYBaHHS € TOJOBHUM CIIOCOOOM peami3aliii mi€i cTparerii B HayKo-
BOMY JIUCKYpCI.
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